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Abstract: 
 
MReader (mreader.org) is an online programme designed to help implement 
Extensive Reading programmes in an academic setting. Extensive Reading is a key 
component of ELI literacies courses at KUIS, both at Freshman (Foundational 
Literacies) and Sophomore (Advanced Reading) levels. Encouraging our students to 
establish a habitual practice of reading widely for pleasure not only develops their 
autonomy, but also helps to develop their academic literacy skills, lexicogrammatical 
awareness, and success rates in standardised testing. The main issues faced by 
teachers are how to monitor student progress and motivate them to participate in an 
activity that is, by its nature, flexible and independent and, subsequently, how to 
assess students’ success in this activity. Providing an extensive database of 
comprehension tests based on graded readers, MReader enables students to keep a 
record of books they have read, and reflect on reading fluency levels. The 
programme is currently being trialled in some ELI classes. This paper will outline 
how this been implemented, some  affordances and limitations of the programme, 
and suggestions for how to incorporate MReader more efficiently and consistently 
into KUIS courses in the future. It will also outline future research possibilities 
regarding MReader and the ELI’s Extensive Reading programme. 
 
 
Introduction: 
 
The purpose of this report is to evaluate the affordances and limitations of using the 
MReader programme to help implement and support the Extensive Reading (ER) 
strand of Freshman and Sophomore literacies courses in the English Language 
Institute (ELI) at Kanda University of International Studies (KUIS). This report will 
outline the context of the ER programme in the ELI to date, including the rationale for 
its inclusion in the curriculum and some of the methodology that has been adopted 
for its implementation. It will also explain some considerations of implementation, 
administration, and assessment, and how this has been addressed by teachers so 
far. It will then explain the background and affordances of the MReader programme, 
and how it has been trialled in some ELI classes to address the aforementioned 
considerations. Finally, it will evaluate the successes and limitations of this trial, both 
in terms of the functionality of the MReader programme, and it implementation in the 
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context of ELI classes, and make suggestions for improvement and possible future 
research. 
 
 
Extensive Reading in the ELI: The Story so Far 
 
Extensive reading (ER) is a well-established feature in Freshman and Sophomore 
literacies classrooms in the ELI. The benefits of ER in terms of reading and general 
proficiency, linguistic competence, vocabulary, and positive affect (i.e., attitude 
towards reading)  are widely acknowledged (Day and Bamford, 1998). It is also 
understood that ER not only improves students’ comprehension, fluency, and 
productive skills, but also develops general knowledge and cultural awareness, as 
well as confidence and motivation (Hedgecock and Ferris, 2009). The benefits of ER 
therefore correspond well with the ELI’s focus on developing autonomy and 
intercultural capacity, as well as language-learning outcomes.  
 
Foundational Literacies and Academic Reading teachers encourage their students to 
establish a habitual independent reading practice through a variety of scaffolded and 
freer ER activities, including reader’s theatre, book reports, reading discussions and 
reading circles (Bamford and Day, 2004). Graded Reader texts may be read together 
as a group (‘class sets’), or student-selected, and used ‘as a focus for writing essays, 
summaries, [and] response papers]’ (Hedgecock and Ferris, 2009). There is a 
degree of flexibility in how teacher’s choose to implement the ER component of their 
course, with some designating in-class reading time, and others requiring students to 
fulfil their ER requirements in their own time. 
 
The flexible and autonomous nature of ER raises issues of motivation, monitoring, 
and assessment. Although some of our students are already natural and enthusiastic 
readers, many are reluctant to read extensively and independently, especially 
outside of class time. As such, ER needs to be scaffolded carefully, so that students 
will ‘take it seriously and appreciate its benefits’ (i.e., develop intrinsic motivation) 
‘rather than viewing extensive reading as a burdensome (and potentially 
unrewarding) course requirement’ (Hedgecock and Swales, 2009, p. 235).  
 
Hedgecock and Swales suggest that a ‘minimally intrusive’ approach to ER, with 
reading logs and book reports to monitor student progress, might mitigate student 
resistance to the ER process. However, this presents ‘logistical dilemmas’, in that 
‘the teacher cannot be expected to keep up with [all students’ reading], let alone 
design individualised assessments for each work read’ (2009, p. 234). The problem 
of how to monitor students’ progress and verify that they are actually reading the 
books and actively participating in the spirit of ER, remains an issue that teachers in 
the ELI continue to face. 
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MReader has been trialled by some ELI teachers during the 2017-18 academic year, 
in the hope that it might provide both a means of motivating students to participate in 
ER, and monitor their own progress, as well as a more consistent and manageable 
platform for teachers to monitor, measure, and assess student participation and 
progress. It was initially introduced on an ad hoc basis, with varying levels of teacher 
involvement and investment, and more classes being added to the trial as the year 
has progressed. As such, empirical data has not been recorded at this stage. 
 
The following sections provide general information about the MReader programme, 
what has been done so far in terms of its implementation in ELI classes, and 
anecdotal observations of what we have learnt about the affordances and limitations 
of using MReader in the ELI literacy curriculum. Finally, some suggestions will be 
made for empirical research, further trials, and possible use of MReader in 
developing ER scaffolding within the ELI. 
 
What is MReader? 
 
The first iteration of MReader, Moodle Reader, was originally designed as a ‘plug in’ 
for Moodle by the Faculty of Foreign Languages at Kyoto Sangyo University in 2008. 
This was developed into MReader, a ‘more user-friendly browser-based system’, in 
2013 (Mreader, n.d.). It is a free programme for tracking extensive reading activity, 
with a comprehensive online database of over 4500 quizzes on graded reader and 
‘youth reader’ texts from a spectrum of publishing houses. Students must 
successfully pass a test in order to add a book to their personal ER reading record. 
 
Each student has an MReader account (with Username and password) and Home 
page, which is registered to their class. Each teacher also has an account, which 
may be affiliated with multiple class lists. There is also one institution-wide MReader 
Administration account, with access to information on all students, teachers, and 
classes. Some level and test settings are administrated by their teacher on a 
student-by-student and class-by-class basic, and other settings (as well as student, 
teacher, and class enrollment processes) are administered by the institution’s 
MReader Administration. The institutional admin may also adjust the admin rights of 
teachers on certain settings. 
 
A student’s Home page shows cover images of the books they have read and 
passed tests on, a table detailing all quizzes taken and a tally of the total words a 
student has read, a reading goal progress bar (the goal having been set by either 
their teacher, or the institutional admin), information about their current level setting 
(student may only take tests at, or below, this setting) and recent test status, and a 
search bar to access quizzes. When a student has finished reading a book, they can 
enter the book title (or key words from the title) into the search bar to access a page 
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of book cover icons that match their search. They select the correct icon in order to 
access the test. 
 
MReader tests typically comprise 10 questions. These are randomly selected from a 
bank of 20 possible questions per book, in order to mitigate the risk of students 
sharing answers to cheat the system. The questions come in a variety of forms, 
including True/False, multiple choice, ‘Who said…?’, and ‘drag-and-drop’ 
chronological sorting tasks. Such question forms are recommended as a functionally 
appropriate approach to assessing reading comprehension (Nation, 2009, p. 78). 
However, MReader specifies that questions are purposefully ‘easy [and] relatively 
superficial in nature’ (MReader, n.d.), so that the tests guage general reading fluency 
rather than intensive reading comprehension. 
 
To avoid cheating, MReader tests are timed, so students must have already read the 
book before attempting the quiz. Pass rates can be determined by the institutional 
Admin, although MReader recommends setting the rate at 60% to measure general 
understanding and fluency. After a student takes a test, the result is logged. To 
mitigate cheating or end-of-semester cramming, the system automatically sets a 24-
hour delay before the student may take another test. However this setting can be 
overridden by the teacher at their discretion. There is also an option for students to 
receive a word-count penalty if they fail the same test three times, and a facility for 
teachers to check on other tell-tale signs of cheating. 
 
In addition to the above standard settings and functions, there are a variety of other 
administrative options available for the institutional Admin and individual teachers to 
employ. These include the facility to adjust reading levels and reading goals, grant 
students extra time to take a test, or permit a retake on a failed test. Teachers may 
also give students extra credit on their word counts, to make allowances for books 
that do not have tests or when a student has failed a test despite having read the 
book. 
 
 
MReader Trials in the ELI 
 
In the 2017-18 academic year, MReader has been trialled on an informal basis by a 
small group of teachers in the ELI. Teachers have been using the MReader program 
on a voluntary basis, having made a direct request to be added to the programme at 
the start of the academic year, or joining later in the year following recommendations 
from colleagues. As such, there have been varying degrees of teacher investment  
and involvement in trying out the MReader programme, which is reflected in the 
(anecdotal) evidence of its effectiveness. 
 
A KUIS institutional MReader Administration account was set up in March 2017. This 
required contacting the MReader Site Manager directly to request permission to set 
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up an account, and receive an institutional access code. The KUIS MReader Admin 
then created teacher accounts and classes, and created student accounts 
designated to specific classes by uploading a txt document of class lists provided (in 
a specific format) by teachers. Individual student accounts can also be uploaded on 
a case-by-case basis, although this is more time consuming and is only really 
appropriate if a student joins a particular class after the class list has already been 
added. 
In total, 9 teachers volunteered to use MReader this year, and 15 classes (295 
students) were enrolled. These comprised 9 Foundational Literacies (Freshman - 
English Dept), 4 CSK1 (Freshman - CSK Dept), and 2 Academic Literacies: Reading 
(Sophomore - English Dept). 
Teacher Observations: The Affordances and Limitations of MReader 
The KUIS MReader Admin held one-to-one meetings with individual teachers, to 
introduce them to the basic functionality of the MReader programme, and give 
suggestions on how to introduce their students to the system with minimal confusion. 
The KUIS MReader Admin was also available to help with any other administrative 
questions regarding MReader, as well as ER more generally. A number of significant 
observations may be derived from voluntary teacher feedback about the various 
benefits and pitfalls of using MReader in the ELI. 
The following benefits were observed: 
● Students can access the MReader site online and take tests anywhere and in
their own time, reducing the demands on class time in administering ER
activity. Book review activities, etc. may also be incorporated into class as
part of students wider literacy practice, but are no longer necessary as proof
of students’ reading activity.
● Having an accessible record of reading activity for both the whole class, and
individual students, makes it easy for teachers to identify students who need
more encouragement and support, as well as those who are thriving.
● The data from MReader provides a clear and (mostly) self-maintaining record
of student participation, which can be used in graded assessments.
● Students were able to access quantifiable data students regarding their own
reading progress. This offers acknowledgement and validation of keen
students. These students may have already been motivated to read
extensively, but registering this activity provides an additional reward.
● There can sometimes be an element of competition and self-imposed
challenge, in which students are motivated to read beyond their classmates,
or be the first to exceed the word count target.
● MReader gives a platform for less outspoken students to shine.
● Students were more motivated to discuss their reading habits and make
recommendations to their peers. In some classes, a community of reading
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started to develop, with books being passed between students, and between 
teacher and student. 
 
 
Teachers encountered the following issues: 
● Sometimes there was no quiz, or the search term didn’t work. This was very 
rare, and could be addressed by interviewing the student about the book, and 
awarding extra credit if the teacher felt satisfied that they had read it. 
● Students were more likely to fail a test if they waited too long after reading the 
book. This should be explained to students at the induction stage. 
● When students read a book at a level above their settings, they must request 
the teacher to change their account setting. This could delay the test, and 
result in failure. Either the level could be enforced more strongly, or students 
should be encouraged to check the level before reading the book, and request 
a change of level setting in advance of taking the test. 
● Students sometimes fail a quiz for a book they have read (because the level is 
too high, or questions are unclear, for example). Teachers can permit a re-
take or grant extra credit at their discretion. 
● On very rare occasions, a quiz exists, but some questions are blank. 
Teachers can advise students to take a screenshot of the empty field, then 
choose a random answer. If this causes them to fail the test, they may speak 
to the teacher and request a retake. 
● Some students’ participation is inconsistent throughout the semester, resulting 
in desperate cramming at end of semester. In these cases, they have failed to 
grasp the point of ER. This needs to be explained very carefully on induction, 
and reiterated at intervals. 
● Some students tried cramming at beginning of semester, to ease the workload 
later on. Although less worrisome than last-minute cramming, they have still 
failed to grasp the point of ER (see above).  
● Some students (and classes - see below) fell by the wayside, with no 
participation at all. MReader (and ER more generally) requires careful 
scaffolding to ensure teacher and student buy in, as well as monitoring 
throughout the semester. 
 
 
KUIS MReader Admin Observations: Levels of Student and Teacher 
Participation 
 
Once accounts and enrollment were set up, and teachers were then free to introduce 
the concept of ER and MReader to their classes as they saw fit, designate reading 
goals and levels for their classes, and monitor their classes’ progress at their own 
discretion. The KUIS MReader Admin was able to access information about how 
different classes and students were participating in the programme, but otherwise did 
not interfere with, or comment on, teachers’ involvement with the interface. 
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The KUIS MReader Admin observed that class type and teacher involvement both 
had a big influence on the level of participation in the MReader programme, with 
Foundational Literacies classes and teachers being the most actively involved. In 
Foundational Literacies classes, most classes had a range of success in terms of 
students progressing towards, or surpassing their word count goal. The majority of 
students participated in the interface at least a little, and a handful of students 
showed very active and consistent participation throughout the year. Two classes 
connected to the one teacher, however, showed no student participation at all, 
reflecting that the teacher decided against trying out MReader from the outset. 
 
In contrast, the majority of students (with some notable exceptions) in CSK classes 
showed no signs of participation with MReader. There were, however, a small 
number of students in each CSK class who showed significant participation, 
exceeding their reading goals early in the semester. This may indicate that, while 
CSK teachers were motivated to introduce their students to MReader in the first 
instance, other curriculum requirements or lack of interest in the programme meant 
that student participation had not been monitored throughout the semester. A 
minority of students were evidently intrinsically motivated to continue participating in 
MReader of their own accord. 
 
Of the two Academic Literacies: Reading classes, one showed zero participation 
from all students, indicating that the teacher decided against introducing the 
programme to their class. In the other class, all students showed active levels of 
participation, and steady progress towards their goal. The rate of surpassing the goal 
was lower than that of the Freshman-level Foundational Literacies classes, which is 
to be expected due to the higher demands on Sophomore students’ time and 
attention. 
 
These observations suggest that Foundational Literacies teachers are more likely to 
actively encourage their students to participate in the MReader programme. Again, 
this is understandable, as ER has been a significant component of the FL classroom 
for some time, while other courses (notably, CSK) are still incorporating ER more 
generally into their curriculum. They also suggest that the level of teacher investment 
is key in ensuring students’ are motivated to participate consistently in monitoring 
their ER progress using MReader. 
 
 
Conclusions: 
 
The anecdotal observations from this ad hoc trial show that careful scaffolding and 
monitoring are essential for MReader to be used effectively in ELI classes. However, 
when teachers invest time and attention to introducing their classes to the concept 
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and benefits of ER, and the purpose of using MReader to track progress, students 
seem generally more motivated to participate in this activity. 
 
To improve how ER and MReader are introduced to students (and thereby 
encourage student buy-in), introductory classes need to be developed to explain the 
benefits of ER in general (specifically, consistent reading over time, as opposed to 
cramming at the beginning or end of the semester), and to scaffold how students can 
access and take tests using the MReader platform. This could involve teachers 
working closely with a whole class group using a ‘class set’ graded reader at the 
beginning of the first semester, in order to model how the system works. A 
standardised word target and grading rubric may also encourage ER and MReader 
to be taken more seriously. 
 
As for teacher buy-in, further research is necessary to determine whether MReader 
would be an appropriate platform to incorporate more systematically as part of the 
expanding ER component of literacies classes in the ELI. Now that we have 
experience with the administrative considerations of implementing the programme, 
we are in a better position to begin more extensive trials, to gather empirical data on 
student participation, achievement of word count targets, and the differences 
between student progress across different courses and year groups. 
 
Research could also be conducted on student and teacher attitudes towards the 
MReader programme, and ER in general. This could be done by surveying levels of 
motivation and satisfaction pre- and post-trial, using an ‘MReader group’ and a 
‘control’ group, with both groups being introduced to the concept of ER using the 
same materials, but one tracking progress using MReader, and the other using a 
paper-based reading log. 
 
 
Additional Note: 
Another article on this subject has is due to be published in TLT WIRED (Kipling, 
2018) focusing on the technical affordances of the MReader programme for the 
wider educational community. This report is specific to the KUIS curriculum, and 
distinct from the more general evaluation of the TLT WIRED article. 
 
 
Bamford, J., and Day, R. R. (2004). Extensive Reading Activities for Teaching 
Language. Cambridge: Cambridge University Press. 
Day, R.R., and Bamford, J. (1998). Extensive Reading in the Second Language 
Classroom. Cambridge: Cambridge University Press. 
Hedgecock, J. S., and Ferris, D. R. (2009). Teaching Readers of English. New York: 
Routledge. 
MReader (n.d.). ‘Information about the MoodleReader/MReader Project’ on MReader 
[online]. https://mreader.org/info/index.html. 
?   2017?? ??メディア????センタ???   ?   146
 
Lorraine Kipling (ELI) 
Kanda University of International Studies 
Nation, P. (2009). Teaching ESL/EFL Reading and Writing. New York: Routledge. 
 
 
 
 
 
 
 
?   2017?? ??メディア????センタ???   ?   147
